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At age 3, the child will likely transition to an integrated early childhood program 
offered in his or her community. A well-designed transition plan includes planning 
with school administrators, general educators, parents or other caregivers, and related 
services personnel in support of the move. The service coordinator along with a vision 
specialist will collaborate with team members in constructing the student’s IEP. This 
will ensure that the receiving teacher knows about the child’s eye condition, educa-
tional progress, and goals for the future. Age-related needs that should be addressed 
by the team when designing a transition plan include expanded core curriculum skills, 
including orientation and mobility, low vision devices, educational activities, access to 
materials in appropriate learning media, and leisure activities. Other services that the 
IEP team should consider include the following:

•• Access to an equipment resource center
•• Activities of daily living/self-help skills
•• Assistive technology
•• Community education
•• Low vision examination
•• Reader services
•• Transcription services

Transition Into Adulthood
IDEA mandates that an individualized education program include a transition plan 
for adolescents with disabilities. A transition plan must be designed no later than age 
16 and reviewed at least annually. Best practice suggests that a full range of options, 
services, and supports be explored by the IEP team. The student’s preferences and 
vision for his or her future along with meaningful family involvement and input from 
professionals are integral components of a successful transition plan.

  TABLE 13.7  Suggestions for Working With Students Who Are Visually Impaired

DO DON’T

•	 Feel comfortable using vision words such as look, see, and 
watch.

•	 Be fearful of touching a student who is visually impaired. Be sure 
to tell the student, however, that you are about to touch him or her. 
Be respectful of the individual’s personal preference about being 
touched.

•	 Use the pupil’s name when addressing a student. •	 Overprotect. Allow the pupil to attempt as many things as desired.

•	 Read aloud when writing on the board. •	 Worry about personal feelings of awkwardness. A student with 
vision loss requires consistent directions. 

•	 Encourage independence. •	 Be afraid of having high expectations and demanding the pupil’s 
best work.

•	 Include the pupil in all class activities as feasible. •	 Tolerate unacceptable behavior. 

•	 Give explicit instructions.

•	 Provide extra space for storage of equipment and 
specialized materials.

•	 Encourage the use of supplementary devices when 
necessary.

SOURCE: Adapted from V. Bishop, Teaching Visually Impaired Children, 3rd ed. (Springfield, IL: Charles C Thomas, 2004), pp. 93–94.




